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ABSTRACT 

Since the introduction of child-centered thinking in 
educational research, discussion has continued on whether the purpose 
of public schools is to teach students predetermined, set subject 
matter or to allow them more control over their education. 
Traditionalists have asserted that scientific methodology must be 
used to develop learning environments. The aim of the Essential 
Schools Movement (ESM) is to improve middle and secondary schools and 
to ensure that students learn cognitive skills, students are not 
treated as receptacles, students are not sorted, schools model 
democracy, and students* strengths and weaknesses are recognized. 
Another aim of ESM is to organize curriculum around 
mathematics/science, the arts, and history/philosophy. The 
technocratic method of schooling supports the relationship between 
school and the work place, efficiency, and preparing the student for 
the professional world. It stresses coherence, authority, and 
external sources for truth and value, and it discourages questioning. 
Central to the ESM is the exhibition in which a student demonstrates 
understanding of a subject and some imaginative capability. The ESM 
can help reshape public schools and increase the role that students 
have in determining the direction of their education. (JPT) 
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INTRODUCTIQM 

Sine. th» introduction of child-ctntered thinking in the Laboratory Schooi at 
tha Univaraity of Chicago juat ahy of a cantury ago aducatora, acholara, and 
icnowladgaabia lay paopla have recognized the existence of « continuing dialectic 
between thoae who claim that the purpoaa of public achooiing la to provide for th« 
ayatematic organization and tranamiaaion of predetermined aubject matter to 
atudenta, and thoae who claim that whatever aubject matter ia taught in the achool 
ahould naturally emerge from the felt needa and intereata of atudenta. The former 
have layed claim to the belief that the method of acience can be applied to the 
ayatematic development of learning environments; the latter queation thia 
aaaumption, claiming instead that learning and development can be guided by the 
interests of the student. The dialectic between theae groups of well-intentioned 
educators waxes and wane>i periodically, but never does there seem to be that 
measure of rapproachment which would suggest that a synthesis between these 
opposing perspectives is on the horizon. This may, however, change because of the 
implicationa of the Eaaential Schoola Movement (ESM). 

Purpoaaa 

The purpoaes of thia paper are: (a) to contrast aelected attributea of the 
technocratic theory with thoae of the essential achooia theory of schooling; and (2) 
to conaider the potential effect of one aignificant attribute of the essential schools 
theory of schooling on the purpoaes of public achools. 
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To achi^v* thesa purposM I am going to um, in addition to this papar, tlia 
imaga of tlia fr/ang/a to wliicli Sizar aiiudaa aariy in hia work aa tlia baaia for 
axamining and raporting hia findinga about aacondary achoola.1 Howavar, inataad of 
ralying on word picturaa aa ha doaa, aavarai visual, thraa-dimanaional forma will ba 
displayad. Thaaa will anabia ma aimultanaoualy to ravaal Imagas of tha algnificant 
attributaa of thaaa quita diffarant parapactivaa of aducational thaory. 

Dafinitlona 

Tha tarm 'assantial' saams to hava baan usad for tha first tima in a book 
writtan by Michaal Damiashkavich in a 1935 atudy of aducation in which ha amployad 
tha tarm 'aaaantialism'.^ It racaivad parhaps ita widast racognition from an articia 
writtan in 1938 by William Baglay 3 "that praaantad a platform for a conaarvativa 

raform movamant in aducation."^ 1. Tha baaic thaaaa of this platform stipulatad 
that tha p-jrpoaa of tha achool la to tranamit and davalop tha intallactual and moral 
diaciplina of all who attand tha achool; that tha maana to achidva thia purposa ia 
through an organizad body of knowiedga which axists prior to tha knowar and which 
should ba rationally organizad and transmittad within a framawork of a 
pradat^rminad, ordarad sarias of subject mattars, valuaa and skills to all who 
attand tha achool; that taaching ia, in aaaance, a tranamitting activity; that tha 
taachar,not tha studant, ia tha activa agant in tha taaching procass; that auch 
tranamiaaion ahould ba dona aa affactivaly and afficiantly aa possibia; and that tha 
rola of tha achool ia to prasarva and tranamit tha assantial cora of cultural 
knowladga to all who attend tha achool. 

'Essantiar has acquirad a new meaning aa a consequence of the emergence of 
(ESM).5 Tha baaic thaaaa of thia movement to improve middle and aacondary achoola 
atipulata that the purpoae of the achool ahould be to help every student acquire good 
habita of mind; that the achool ahould not be a factory, the atudent ahould not be a 
receptacle; that the achool ahould not to be engaged in tracking or aorting atudenta; 
that the achool ahould model a rich democracy; that peraonalized learning which 
recognizee the atrengtha, the weakneaaea, the worriea, the hopea of each particular 
atudent ia not {ust a courtaay or a luxury, but rather ahould ba aeen aa a neceaaary 
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condition for tho officiont and offoctiv* f^iaching of oach studant; that tha daily 
procaaalon of atudanta tlirough a aariaa of unconnactad aubjacta, rapaatad yaar aftar 
yaar, actually laada to littia aignifScant growtli and davalopmant and ahouid ba 
radically raviaad; that tha curriculum of tha high achool ahouid ba antailad within 
thraa intagratad curricular domaina, Mathamatica/Seianca, tha Arta. and 
Hiatory/Philoaophy, accompanlad by occaaional "croaa-domain** activity; that tha 
atudy and laarning of aach atudant ahouid ba drivan by thair purauit of paraonally 
aatabliahad yoa/a ancaaad within EXHIBITIONS, which anabia atudanta publicly to 
ravaa^ thair yrasp mnd uaa of important idaaa and akilla. Indaad, "tha achool'a 
program would ba to tha largaat practical axtant tha praparation for thaaa axit 
Exhibitiona."6 Thia la tha aignificant attribute of ESM toward which 1 am directing 
tha aubatanca of thia papar. 

Tachnocratic theory of achooiing 

To moat of ua \h4 tachnocratic theory of achooiing requirea littia elaboration. 
It la, to identify but a few of ita attributea, a conaarvativa, functional way of 
thinking about the inatrumantal connection between formal achooiing and the State. 
Thia connection atreaaea the relationahip between the achool and the workplace, the 
need to accept auch modernizing trenda aa meritocracy, bureaucracy, 
deperaonalization, efficiency and the importance of developing human capital to 
enhance induatrial development and aucceaa in global economic competition. 

One aignificant root of thia theory can be found in the theory of acientitic 
management which emerged during hearinga before the Intereatate Commerce 
Commision in September, October and November, 1910, and moat often aaaociated 
with the name Frederick W. Taylor. Taylor claimed that "there waa alwaya one beat 
method for doing any particular job and thia beat method could be determined only 
through acientific atudy.**7 |n a book which haa aim^^a become a claaaic he pointed out 
the baaic principlea of acientific management.^ When tranaiated into practice theae 
principlea generated the baaic eiementa of acientific management. Thiae included 
time and motion atudy of a particular Job, along with the atudy, analyaia and 
improvement of toola and machinea required by the job; atandardization of the 
procedurea related to doing the job; creation of what Taylor claimed waa the moat 
important element in acientific management, an element with two dimenaiona, the 
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'task' Mm, which stipulated that managamant waa to aat dafinita taaka for aach day 
for aach warkar, and tha 'bonua plan' which waa daaignad to induca workara to work 
at a highar rata of apaad ovar axtandad parioda of tima; craation of a poaition namad 
'functional foraman' for tha purpoaa of working cSoaaly with workara, aaaing to it 
that thay wara doing thair taaka properly, teaching them new methodologiea when 
neceaaary; creation of a planning department, whoae taak waa to eatabliah the rulea, 
and formulae which would replace the judgment of the individual workman.^ 

The role of the teacher, who ia the 'worker' within thia technocratic theory of 
achooling, ia revealed by auch notions as the teacher teachea, the atudenta are 
taught; the teacher knowa everything, the atudenta know nothing; the teacher thinka, 
the atudenta are thought about, the teacher talka, tha atuderita liaten; the teacher 
acta, the atudenta have an illuaion of acting, the teacher chooaea program content, 
the atudenta adapt, the teacher ia the important aubject, the atudenta are objects. 

The student, the raw material to be proceaaed, ia expected to pay conatant 
attention, act immediately when instructiona are given, refrain from conteating 
when directlona are given or demanda made, be able to learn, that ia, to liaten and to 
accept in a conforming manner, to understand that one ia not expected to make any 
diacoveriea or decisions of importance. 

The aubject matter which la taught ia predetermined and tranamitted to the 
atudenta in carefully aequenced and packaged aegmenta, usually followed by the use 
of atandardized taata to acquire normative feedback from the atudenta about the 
quantity of their learning. 

Becauae of its rational effort to have atudenta reproduce, not construct, 
knowledge, the technocratic theory of achooling aervea, to use Gramacian 

language, 10 a hegemonic role, both with ita recognition of the valuea of criticiam 
which emerge from the occupanta of poaitiona of power in our aociety, and with its 
intention to accommodate the needa of induatry and capital by atreasing the akilla 
and knowledgea neceaaary to austain the power of thia dominant industrial claas. 

The purpoaea toward which thia theory are directed place great atreaa on tha 
need for coherence. Certainty about knowledge and truth, and certainty about value, 
dominate thia perspective. Truth ia neceaaary aa a preparation for life; value 
dependa on aome external source which exiata, which can provide authorative, 
foundational anawera to our value dilemmaa, which can eliminate relativiam. There 
ia a deep concern about the relation between the individual and aociety, with atreaa 
on the need to acquire a deep, unqueationing allegiance to the exiating aocial order. 
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Thinking of any sort, whon It doos go on, ia ganorally a form of naiva rafiactiion. 

Eaaantial Schooia thaorv of achooling 

Thia thaory of achooling focuaaa not on tha aorting of paopla, not on tha 
Idantiflcatlon of tha ablar from tha laaa abia, but rathar on tha fundamantal ballaf 
that tha achool'a cantral purpoaa ahould ba on halping mil atudanta acquira good 
Intallactual hablta of mind.H For axampla, tha habit of davaloping a parapactlva • 
conaidarad tha parta of an argumant, aaparating opinion from fact, appraciating tha 
vaSua of aach; of analyzing a point of vlaw - conaldaring argumanta In a raflactlva 
way; of Imagination - ganarating ona'a own vlaw of a aituatlon, conaldaring diffarant 
pattarna In ralatlon to futura purpoaaa; of ampathy - aanaing raaaonabia vlawa of a 
common problamatic, raapacting all, honoring tha moat parauaalva; of communication 
- acquiring what Bowara rafara to aa 'Intaraubjactlva communlcativa compatanca'12 
and at tha aama tima baing a diacrlminating llatanar; of commitmant • peraiating, 
racognizing tha naad to act and doing ao; of humility - Icnowing what ona Icnowa, what 
ona doaa not Icnow, ona'a llmltatlona, tha llmltatlona of othara, baing diapoaad to 
acquira naadad Icnowladga and aicill and having tha confldanca to do ao; of Joy - 
aanaing tha wondar, tha proportion In worthy thinga and raaponding with dalight. 

Sizar aaaa 'habit' aa baing cloaaly ralatad to 'diapoaition', which ha auggeata 
ravaala a daaira to want to apply aomathlng. To achlava a disposition "ona muat ba 
convlncad of [ita] utility and raasonablanaaa."13 Thasa habits raflact what tha 
achool valuaa, what aorta of intallactual knowladgaa and akilla ahould ba acquirad 
and ahould Inform tha livaa of tha atudanta. Without a claar awaranass of thaaa 
habita, much of of what goaa on in tha aacondary achool laada to what Silbarman 
caliad 'mindlaaanaaa.' 'i ^ 

Thia atraaa on habita la rootad in tha work of Daway who claimad that "Tha 
aaaanca of habit la an acquirad pradiapoaition to wmys or modaa of raaponaa, not to 
particular acta axcapt aa, undar apacial conditiona, tha^a axpreaa a way of 
bahaving. Habit maana apacial aanaitivanaaa or accrsaibility to cartain claaaaa of 
atimuil, atanding pradilcctiona and avaraiona, rathar than bara racurranca of 
apacific acta, it maana wili."1 ^ 

To Sizar "tha purpoaa of aducation la not In kaaping achool but in puahing out 
into tha world young citizans who ara aoakad in habita of thoughfuinaaa and 
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r«fl«ctiv«n«ss, Joy and commitment. ''16 To d«ny any otudont thooo habits would b« 
to ''••sign him or hor to m Mcond-class oxistonco and to put the rast of tha 
community at riak." 1 7 

Two diplomaa, a Diploma of Secondary Education (DSE) and an Advanced 
Secondary Diploma (ASD) would be awarded aa a result of study. 

The role of the teacher aa a worker, as a spacialist, as a transmitter of 
information, would be significantly diminiahed; with the teacher becoming much more 
of a generaliat, aasuming tha role of a coach, simiSar to that suggested by Adier in 
his Paideia proposali13 rasponsible for helping students develop the habit of 
learning on their own. 

The corneratone, the primary attribute, of a school affiliated with the 
Coalition for Essential Schools (CES), however, is the EXHIBITION. Preparation of an 
exhibition is guided by specific goals which a student has chosen to pursue in each of 
three integrated academic domains - Mathematics/Science, the Arte, 
History/Philosophy, snd in one 'cross-domain' of study. It is this attribute of the 
ESM to which I would now like to address my remarks. 

Tha Exhibition 

The entire thrust of the ESM, and the CES which haa emerged from thia 
movement, la to create a learning environment in which atudents would become 
responsible for their own education. They would find themselves responsible for 
actively engaging in the conatruction and in the achieving of goala which they will 
have eatabliahed aa atandarda which will guide their educational endeavora. Yea, 
students would shape their own education. "In ita original form/' claima Sizer, "the 
exhibition la the public expreaaion by a atudent of real command over what she'a 
learned" (italica by thia writer). Sizer claima further that fin exhibition elicita 
proof both of the atudent'a underatanding and of aome imaginative capability - it 
servea at once aa evaluative agent and expreaaive tool. "We expect people," he 
continuea, "to ahow ua and explain to ua how they uae content - it'a more than mere 
memory, it'a the first real atep towarda coming up with aome ideaa of their own" 
(Itaiica by Sizer). 1 d 

Clearly thia view of schooling la reminiacent of the efforta by Dewey to 
conatruct a child-centered environment for learning in hie Laboratory School Juat 
shy of a century ago, and the aubaequent efforta which guided thoae who ahaped and 
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conduced th« Eight-yMr Study during th« i930*t. You will recall that fiva 
concluaiona wara ganaratad by tliia atudy. **Firat, •vry 9tud%nt should mcMmv 
eompmtmncm In thm •9—ntlml MIIb of communication • roadlng, writing, oral 
oxpr%99lon ' and In tha uam of quantltmtlm concepts and aymbola. Sacond, Inart 
aubjact-mattar ahould giva way to contant that la allva and partlnant to tha 
problama of youth and modarn civilization. Third, tha common, racurring concarna of 
Amarlcan youth ahould gIva contant and form to tha curriculum. Fourth, tha Ufa and 
woric of tha achool ahould contrlbuta. In avary poaalbia way, to tha phyalcal, mantai 
and amotlonal haalth of avary atudant Fifth, tha curriculum In Ita avary part ahould 
hava ona claar, major purpoaa. That purposa la to bring to avary young Amarlcan his 
graat haritaga of fraadom, to davalop undaratanding of tha kind of lifa wa aaak, and 
to inapira davotion to human walfara.** 20 (italica in tha original). 

Nota tha atrasa in thia atudy on 'avary atudant' laarning, on a rajaction of 
what Whitahaad claimad waa 'inart subjact mattar',21 and support for subjact- 

mattar that la 'partlnant to tha problama' confronting youth, and to tha naad for 
avary atudant to acquira habita ralatad to tha viaion of damocracy which guidaa our 
country. 

Studanta would ba axpectad not only to diaplay thair laarning but, mora 
importantly, to uaa thair knowiadga, to ravaal habita of thoughtful uaa. Tha mora 
that tha matariai ralataa to tha world of the atudant tha atrongar and deeper will be 
har knowing; and har faaiing of competency and disposition to use her knowledge. 

Eventually the student would be required to engage in what tha Capshaw 
Middle School in Santa Fa, New Mexico, namea a public 'rite of paaaaga' 

exhibition. 22 During auch an exhibition the atudant haa an opportunity to 
demonatrate what aha haa learned during the period of time in which the goal(a) 
which guided the etudent were being puraued. Hare ie where a 'portfolio' of tha array 
of experiencea encountered by the atudant will ba maintained. Such a portfolio will 
include reporta of experiencea with teacher-generaliata, with other peraona in and 
out of the achool, including peera, with whom the atudant haa worked, who have 
contributed to her underatandinga while working on the project. Problema 
confronted, falae atarta, and methoda uaed to reaolve theae impedimenta, would ba 
among the materiaia retained in the portfolio. 

At the aacondary level auch an exhibition would be required of a atudant in 
each of three Integrated curricular domaina, acience and mathematica, literature and 
the arte, and hiatory and phlloaophy. In addition, a minimum of one croaa-domain 



•xhibition would bm r«qulr»d of oach studont. 

Knowlodgo would b« vl«w«d In a dynamic parspactlva, with rational, 
praconcalvad atructuraa aubjact to raconatruction, to tranaformation, In light of tha 
zonaa of uncartalnty with which tha atudant contanda and tha goal(a) which tha 
atudant la purauing. 

Taachar-ganaraliata from aach of tha thraa domaina would undaratand and 
accapt thair raaponaibility for facilitating tha work of atudanta from domaina 
outalda thair domain of apacialization. Taachar raaponaibility for coaching atudanta 
acroaa tha curriculum would bacoma tha norm for tha achooL 

Claarly tha numbar of atudanta that could ba Involvad in auch a program of 
atudy would hava to ba raducad conaidarably from tha praaant axpactation for tha 
daily procaaaing of batwaan 125 and 150 atudanta In a factory faahlon which 
domlnataa tha tachnocratic thaory which la ao pravalant in our sacondary achoola 
today. 

Tha moat important purpoaa of tha achool in thia procaaa la to bring about the 
total involvamant of tha atudant in tha datarmlnation of tha anda and tha maana 
which would aha would puraua aa part of har educational andaavor. It la hara that 
tha atudant not only acquiraa tha opportunity to relate to life experience with which 
the atudeni haa a deep connection, but alao with a variety of human and phyaical 
reaourcea, both within and without the achool, from which aha can draw aa aha 
purauea her goala. Theae goala, then, become the atandarda which guide her purauit 
of learning. 

Habita of mind and of character which we relate to Dewey'a conception of 
reflective thought, the experience of felt uncertaintiea, of problematica in the 
Indeterminate aituationa in which one finda oneaelf, the projection of enda-in view 
which one conatructa aa a conaequence of identifying theae problematica, a 
conaideration of the meana to reapond to theae uncertaintiea in terma of knowledgaa 
and akilla already poaaeaed. In terma of the context In which one finda oneaelf, and 
In terma of the enda conaidared to be algnificant, acting (doing) on one or the other 
of theae meana, and aaaeaaing the outcomea of one'a dolnga, all emerge and reemerge 
during the development of an exhibition. 

Inatead of mindleaaneaa governing the achool curriculum, a very real aenae of 
reaponaibility for ahaping onea own growth emergea within the framework of a 
vlalon of participation, of democratic decialon-making, which ahould enable the 
atudant to deaire to engage In the aerioua work connected with the purauit of the 
goala aha haa choaen. 
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CiMrly th« student is going to bo porcoivod tho ono ongagod in sor^ouo 
work, in sorious ioarning, ioarning which io aiivo to tho otudont, which is roistod to 
that studonts iivod oxporioncos, which onabios tho studont to ioarn in a v/ay suitod 
to his or hor styio of ioarning, drawing hoaviiy from tho functionai thoory of 
Ioarning which omorgod from tho work of Dowoy.23 Functional thoory was almost 
totally supprossod bocauso of tho stross by tho bohaviorists on tho construction of 
a psychological scionco of Ioarning basod on tho positivist modol of tho physical 
scioncos. Bohaviorist thoory was porfoctly compatiblo with ^ho tochnocratico 
perspoctlvo, but it practically olimlnatod tho functional rolatlonship botwoon onds 
and moans which omorgos whon tho studont is activoly involvod in docision-making 
about tho goals to be pursuod In hor oducation. 

Conclualon 

In this paper I have attempted in broad outline, and with the help of several 
visual, three-dimensional forms, to contrast the dominant technocratic theory of 
secondary schooling with that of the theory of schooling which has emerged from the 
ESM. In line with the theory behind the ESM, this paper has made the claim that the 
'exhibition-centered* vision of secondary education which the ESM entails has the 
potential for changing the purposes of our public schools, and the means by which our 
schools determine the quality of learning which their students have acquired in the 
pursuit of these ends. By providing secondary age youth with a a public opportunity 
to demonstrate the integrated meanings, skills and values they have acquired from 
the pursuit of ends which thmy have c/iosen to guid^ their •ducationai damiopmant, 
both the student and the larger public to whom the school is accountable have an 
opportunity to become aware of the value and the usefulness of the intellectual, 
moral, aesthetic and citizenship capacities which students have developed. This way 
of relating the ends and means of schooling represents a vision of how participatory 
democracy can and ought to function. Based on ends which the learners themseives 
have chosen, it is grounded in a humanistic view of students, expecting them to take 
serious responslbiity for their own growth and development in the pursuit of their 
goals. Such an effort at bringing about the mastery of what is learned will be both 
more messy and more authentic. For teachers, schools and communities who feel 
increasingly uncomfortable with conventional standardized tests, however, this 
effort can bring about significant Improvi^ment in the purposes for which public 
schools exist. 
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If, for Instance, the purpose of our public schools is to hsve studsnts scquire 
reievsnt understsndings snd skills, excellent hsbits of mind snd chsrscter, while st 
the same time developing dispositions to work seriously in the pursuit of gosis snd 
to scquire dispositons of responsibility ss citizens in our society, then one csn only 
conclude the the ESM, snd the CES which it hss genersted, in tsndem with what wss 
pursued during the Eight-yesr Study, snd esriier during the work by Dewey in his 
Laboratory School, represents sn integrated theory of schooling which has thi^ 
potential for radically changing the functional, technocratic theory which has, 
throughout the twentieth century, hsgemonized the thinking of most people, 
professions! educstors snd the Isy public silks, sbout the purposes which our schools 
ought to serve. Indeed, it is Just possible thst we could witness in the foreseeable 
future and effort to achieve more effective schooling by reinventing some schools 
in which the purposes of their entire curriculum would evolve from the goals 
entsiled by the exit exhibitions generated by their students. 
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